
Planning Effective Professional Development for Staff of Infants, Toddlers, and Preschool-Aged Children




I. Use Research and Data to Inform Your Professional Development Plan

Effective professional development is based on evidence-based literacy practices and approaches that address the language and literacy needs of the children you serve.

Research tells us that there are critical areas of language and literacy knowledge needed by teachers:

Language and vocabulary development Letter knowledge
Phonological awareness

Find out your children’s strengths and needs in these areas. The challenge is to compare all of the different data sources, review and reflect on the data, and then prioritize and plan to meet staff needs in development and training.

As you consider what professional development you need to provide,
answer the following questions:

· What needs do the data show in the three critical literacy areas of early childhood education (phonological awareness, letter knowledge, and early language and vocabulary development)?
· For any particular topic, how common is the need? Are all classrooms demonstrating the need or just specific classrooms? Is the need site specific?
· What are the short- and long-term professional learning goals?
· How quickly can you meet the identified needs?
· Which types of support or professional development will have the greatest impact on child outcomes?
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II. Delivery of Effective Professional Development

Offer professional development when there is a high need to know. This increases the likelihood that the new information will be used. For example, providing training on an assessment measure just prior to its administration, rather than months in advance, allows teachers to ask questions and practice at the moment when they are most focused on the assessment.

Follow up after the training to determine whether the training met the goal, whether it is being implemented, and whether any additional training is needed.

There are also routines and procedures that can help you deliver effective professional development. Try to include the following processes as you implement your professional development plan:

· Ensure that all staff and stakeholders have a current calendar with professional development plans, details, and dates.
· Keep checklists of your staff with attendance records of their professional development to ensure that all targeted staff receive the necessary professional development.
· After staff members have attended training, ask them for feedback and seek their evaluation of the training.
· As leaders, watch for and evaluate classroom implementation after professional development is provided and meet with staff to discuss this implementation. Validate staff as they try the new strategies and ideas and share successes with them and your site/campus-based leadership team.
· Create a list of your best trainers and professional development ideas for the future.

In the following scenario, a leader at a large Head Start program serving children age three to five years is beginning to prioritize and plan professional development for her staff. Consider the steps she takes to plan for and implement professional development at her site.

III. An Example Scenario: Main Street Head Start

Mrs. Collins, the director of Main Street Head Start, has collected the initial assessment data from her six prekindergarten classrooms. As she studies the data, she notices that the vocabulary scores range from low to very low for all classrooms. Knowing that one of her site goals is to create rich language settings to increase her children’s vocabularies, she realizes that she needs to have a staff meeting to discuss the data.

Mrs. Collins plans a meeting that includes sharing the data and asking for suggestions and input. She sends out an agenda for the meeting a week ahead of time with the goals and objectives of the meeting listed on the agenda. She includes an article about the importance of early language development.

She then conducts the meeting and includes conversation and brainstorming about the low vocabulary scores and what action steps the site can take to improve the vocabulary learning in each classroom. The staff is encouraged to share challenges, needs, and ideas. The staff concurs: Professional development that focuses on techniques for improving vocabulary is needed.

Mrs. Collins and a lead teacher research to find a highly qualified trainer to provide the needed learning for the staff. They find a great trainer at the local Education Service Center.

As the director, Mrs. Collins contacts the trainer at the service center and sets a date for vocabulary training. She sends a note with details about the training to all staff a month ahead of time. The half-day training is designed to model concrete ways to teach new vocabulary to three- to five-year-olds and provides an opportunity to practice the strategies during the training.

The staff attends and creates goals before the end of the training. They specify how they will immediately implement their new knowledge.

As the director, Mrs. Collins also attends the session and discusses how she will follow up with support. She will visit classrooms to look for implementation of the new strategies and will share ideas to improve lesson plans.


She amends the lesson plan template used by staff at the site to include a
place for the staff to write 10–20 targeted vocabulary words each week. Staff is shown how to use the improved lesson plan template. Mrs. Collins also shares a website for the Hanen Centre, which contains useful information about language development.

Further Guidance

The TSLP resource library includes helpful information for this leadership step. The resources that follow may be especially useful:

The Texas Prekindergarten Guidelines contain information about necessary skills for prekindergarten children in the areas of letter knowledge, vocabulary and phonological awareness, as well as best practices for early childhood. The guidelines can help you set goals for professional development.

The Developmentally Appropriate Practice web page of the National Association for the Education of Young Children (NAEYC) contains information on developmentally appropriate teaching practices for infants through second grade. This source offers ideas on how to link appropriate practices with professional development.

The National Early Literacy Panel (NELP) report Developing Early Literacy
provides research findings that are useful when planning professional development.

The ZERO TO THREE website contains many resources that will help you know and understand challenges for staff working with younger children, how you might support staff, and what learning goals are appropriate for these children.

The Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines are available in English, Spanish, and Vietnamese from the Texas Early Learning Council.

View a blank Annual Professional Development Plan and Checklist template. This tool can help turn your goals into a plan. You may choose to use the blank template or a similar one that your team has created.
