Three Tiers of Intervention

Tier I Tier II Tier III
Additional, Specifically designed,

Core reading instruction supplemental instruction | intensive instruction in
and s trga tedies in small groups to small groups to target

g enhance and support extreme reading

Tier I difficulties

Intensive reading

Enhanced reading instruction for students
. .. . . . demonstrating significant

Effective reading instruction | instruction for students reading difficulties who

for all students not responding

sufficiently to Tier I have not responded

sufficiently to Tier I and

Tier IT
Specialized, scientifically Intensive, sustained,
Scientifically based reading based reading scientifically based
instruction that emphasizes instruction that reading instruction that
word study, vocabulary, emphasizes word study, | emphasizes word study,
fluency, and comprehension | vocabulary, fluency, and | vocabulary, fluency, and
comprehension comprehension
Additional modeling or Carefully designed,
deli - P scaffolding explicit, systematic
Modeling, scaffolding, an Additional practice wnstruction
practice of skills and opportunities with . .
strategies across different PP ‘feedback AddlthTla? practice
reading components opportunities w;th
Preteaching or specific, corrective
reviewing of skills Jeedback
Personnel determined by | Personnel determined by
General education teacher school to provide school to provide
intervention intensive intervention
General education Appropriate setting Appropriate setting
classroom designated by school designated by school
Multiple grouping formats Homogeneous small Homogeneous small
used flexibly across lessons roup (e.q., 1:4, 1:5) roup (e.q.. 1:2)
and activities group (€., 1:4, 1:5 group (e.g- 1-
Minimum 9o minutes daily 30—60 minutes daily 30—60 minutes daily
Screening assessment Progress monitoring Progress monitoring
(three times a year) (every 1—2 weeks) (every 1—2 weeks)
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